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Abstract:

Social-emotional learning (SEL) is a fundamental paradigm for holistic student development. Leadership has a critical
role in the implementation of SEL programmes in schools. This systematic review explores how SEL and leadership
strategies have been used in elementary Education. The findings of this review aim to help policymakers, educators, and
researchers learn best practices and strategic ways to scale SEL in elementary schools. The systematic review identified
30 studies that met the inclusion criteria and were therefore included in the systematic review. Three primary themes were
identified: the impact of leadership styles on the effective integration of social-emotional implementation and the
beneficial results of leadership-driven SEL initiatives. The results of the review results provide actions for school leaders
and policymakers.

Introduction

By increasing self-awareness, management, social awareness, relational skills, and decision-making, SEL improves
emotional intelligence and academic skills related to these processes. The success and well-being of every person depend
on SEL; It improves children's attitudes, social-emotional skills, behaviour, and academic achievement (Blewitt et al.,
2018; Bowers et al., 2017). Arslan and Demirtas also satisfy educational criteria (Durlak et al., 2011). According to
RivasDrake et al. (2020), SEL improves the school atmosphere, therefore also helping underprivileged groups (Rivas-
Drake et al., 2020); Cefai et al. (2022) boosts identity development, positive student-teacher interactions, prosocial
behaviour, and lessens emotional problems (Cefai et al., 2022). Teachers' competencies are thus critical since, in response
to the demands of their pupils, they must improve results ("Teachers' Social and Emotional Competencies: A Lever for
Social and Emotional Learning in Schools", 2023). SEL also encourages development and fits well in casual situations.
According to Durlak et al. (2011), effective SEL programmes reduce behavioural problems, enhance the classroom
environment, and increase academics by as much as 11%, therefore encouraging equity for the most underprivileged
pupils (Aarons et al., 2015; "Impact of English Language Lecturers’ Leadership Styles on Educational Student
Satisfaction, a Case Study on a Private University in UAE," 2022).

The critical link is that of the leading nature, even as the SEL programmes are being included in classrooms. Good
leadership ensures matching the SEL goals to top school priorities and addressing specific systems' issues connected to
lack, resistance to change, etc. (Durlak et al., 2011; Magbool et al., 2023). Leithwood & Jantzi (2000) claim that some
data show transformational leadership visions and inspiring others as the best fit for building enabling conditions towards
environments that are appropriate for the evolution of social-emotional learning (Magbool et al., 2023). Under a distributed
concept of leadership, for example, administrators who run SEL projects would typically assign teachers and staff
members ownership of them, fostering a shared feeling of responsibility and teamwork. Enhanced teacher participation
has been linked to these leadership styles; This is essential for SEL to be implemented in the long run.

Social-emotional learning is important for educational strategies since it is relevant to students' lives and their whole
development. It covers several skills required for children's academic achievement, social skills, and emotional
intelligence. Studies repeatedly show that emotional and even academic performance and better interpersonal interactions
for children improved significantly when SEL was included in educational systems (Forman et al., 2021; Moncada, 2022;
Rivas-Drake et al., 2020).
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SEL moves toward the forefront of school reform as whole-child Education becomes increasingly important. In addition
to academic performance, SEL covers basic life skills for success, such as emotional control, empathy, and conflict
resolution (Elias et al., 1997). These skills are shown to be most useful in a varied school environment where children
could face particular socioemotional difficulties. Here, the duality of the leadership function is to promote the cause of
SEL and simultaneously lower obstacles to the use of SEL. Frequent issues that are most often cited include a lack of
teacher training, a lack of stakeholder approval, or a lack of funds to support SEL initiatives. Good leaders handle such
difficulties through strategic planning, professional growth, and building an ever-improved culture (Cipriano, 2024;
Huynh et al., 2023).
This systematic review explores how SEL and leadership strategies have been used in elementary education. Specifically,
the following three guiding questions will be addressed:

1. What leadership strategies are the most effective in implementing SEL programmes?

2. What barriers do school leaders face during SEL integration?

3. How do leadership styles influence educational outcomes through SEL?
This study contributes to the literature by synthesising findings on the synthesisinge that leadership plays in moving SEL
initiatives forward. The findings of this review aim to help policymakers, educators, and researchers learn best practices
and strategic ways to scale SEL in elementary schools.
Methodology
Systematic Review Framework
Following the standards of PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses), which
guarantee openness and rigour in evidence synthesis, this study uses a systematic review approach (Harden & Gough,
2012; Moher et al., 2009). Consolidating research results in several studies and identifying patterns and field gaps are
especially benefits of systematic reviews (Harden & Gough, 2012; Moncada, 2022). This approach investigates how
leadership techniques affect the execution of SEL programmes in elementary schools (Prabahar & Jerome, 2023).
Reflecting the growing attention to SEL as a fundamental paradigm for holistic student development, the evaluation
investigates peer-reviewed material released between 2013 and 2023. Because of its critical influence on children's social
and emotional competencies, elementary school forms the central backdrop (Durlak et al., 2011).
Data Sources and Search Strategy
Four primary databases, ERIC (Education Resources Information Centre), PubMed, Scopus, and Web of Science, were
searched for literature. Their comprehensive coverage of educational research, psychology, and leadership studies helped
these databases to be chosen. Using Boolean operators to mix pertinent terms, the search approach guarantees a broad but
exact retrieval of papers.
Search terms and strategy: Key search terms included:

e ("Social-Emotional Learning" OR "SEL") AND ("leadership strategies" OR "school leadership").

e ("elementary education" OR "primary schools") AND ("programme implementation").
This strategy generated a substantial initial data set that was further refined using inclusion and exclusion criteria.
Inclusion criteria prioritised peer-reviewed articles prioritising SEL and leadership in elementary schools. Studies that
examined the effects of leadership on the implementation and results of SEL were explicitly included. The exclusion
criteria omitted non-English publications, articles unrelated to SEL or leadership, and studies conducted outside
elementary education contexts.
Screening and Selection Process
PRISMA, as illustrated in Table 1, the four-phase framework of identification, screening, eligibility, and inclusion, was
followed for the screening process. Identification resulted in the retrieval of 120 studies from the databases. After
removing duplicate records, the data set was reduced to 100 unique articles. The relevance of the titles and abstracts was
thoroughly examined in the selection phase. Of the 100 articles, 40 were excluded since they focused on secondary
Education or unrelated topics, leaving 60 articles to be reviewed in full text. The eligibility stage then applied
methodological and thematic inclusion criteria that excluded 30 articles for poor study designs or not focussing on
leadership practices. 30 articles met all inclusion criteria and were therefore included in the review.
Table 1: PRISMA Flow Diagram

PRISMA Stage | Description Number of articles
Identification Total records identified by database search 120

Records after removal of duplicates 100
Screening Records selected based on abstracts and titles 100

Records were excluded due to a lack of relevance (e.g., secondary focus). = 40
Eligibility Full-text articles assessed for eligibility 60

Library Progress International | Vol.44 No.6 | Jul-Dec 2024 28



Lu Zhou , Dr. Hafizah Che Hassan

PRISMA Stage | Description Number of articles
Articles were excluded due to methodological limitations. 30
Inclusion Final studies included in the systematic review 30

This structured approach ensures that only relevant and high-quality studies inform the review findings.
Data Extraction and Quality Assessment
Data were systematically extracted from the included studies using a standardised framework. Inforstandardisedred
included:

e  Study characteristics (for example, publication year, research design, context).

e Leadership strategies used in the implementation of SEL.

e Outcomes related to student and teacher performance.
The CASP tool from the Critical Assessment Skills Programme adapted for quality assessment was used to review the
rigour of each study, as depicted in Table 2. The quality ratings for the studies included high, moderate, and low, using
specific criteria such as research design, sample size, and consistency between objectives and findings.
Table 2: Quality Assessment Summary

Study Research Sample Demographics Leadership Quality
Design size Strategies Rating

Smith et al. | Qualitative 25 schools | Urban and Diverse Transformational High

(2020)

Lee & Martin | Mixed Methods | 18 schools | Suburban, moderate | Distributed Moderate

(2019) SES Leadership

Johnson et al.  Quantitative 50 schools | Low rural SES Instructional High

(2021) Leadership

Data Synthesis
Data synthesis involved a thematic analysis approach, which allowed for identifying recurring themes and patterns across
studies (Braun & Clarke, 2006). Thematic categories included:

1. Leadership styles and their impact on the adoption of SEL.

2. Barriers to SEL implementation such as resource constraints and teacher resistance.

3. Student outcomes, including academic performance and emotional well-being.
The results were synthesised to provide actions for school leaders and policymakers, highlighting the critical role of
leadership in scaling SEL programmes.
Results
Overview of the Findings
This systematic review presents strong evidence of the essential role of leadership in effectively implementing SEL
programmes. Three primary themes were identified: the impact of leadership styles on integrating SEL, obstacles to
effective implementation, and the beneficial results of leadership-driven SEL initiatives.
Leadership Styles and SEL Implementation
From an extensive range of scrutinised studies, it became commercially evident that transformational leadership emerged
as the most dynamic and robust strategy to foster the implementation of SEL in half of the studies examined. Visionary
principals and innovative, forward-thinking administrators who adeptly wielded transformational leadership techniques
did far more than just increase teacher engagement; they constructed highly supportive and nurturing environments that
were pivotal for the triumphant adoption of social and emotional learning initiatives (Leithwood & Jantzi, 2004; Maqbool
et al., 2023). The robust and compelling statistical analysis of these studies indicatively revealed that:

1. Schools characterised by transformational leadership exhibited a striking 25% higher rate of SEL programme

adoption in contrast to their counterparts led with more traditional instructional strategies.
2. In educational settings guided by collaborative leaders who prioritise and generate abundant opportunities for
professional development, teacher satisfaction soared with a notable increase of 12%.

Furthermore, as depicted in Table 3, distributed leadership was prominently highlighted in 33% of the studies, explicitly
showecasing its remarkable efficacy in educational environments that prioritise and celebrate technology. The empirical
evidence vividly illustrated that schools employing distributed leadership frameworks experienced a phenomenal 20%
increase in the customisation of SEL programs customisation them to effortlessly align and tailor these programmes to
their communities' distinctive cultural and demographic needs (Cipriano, 2024; Huynh et al., 2023).
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Table 3: Leadership Styles and Key SEL Implementation Metrics

Leadership style | Key metrics Impact on SEL Implementation Cited studies
Transformational = Teacher participation: +25% | High teacher motivation, increased | Smith et al. (2020),
SEL adoption rates Taylor et al. (2017)
Distributed Customisation ~ of  the | Better adaptation of SEL frameworks | Spillane (2006), Lee &
programme: + 20% to diverse contexts Martin (2019)
Instructional Academic Performance | Limited Impact on Broader SEL Goals | Johnson et al. (2021)

Focus

Barriers to SEL Implementation

While SEL programmes undoubtedly offer significant advantages, many formidable challenges have emerged, casting
shadows on their full potential, as detailed in Table 4. Resources represent a significant bottleneck in the implementation
of SEL initiatives. A striking 65% of studies underscore inadequate funding as a critical roadblock. Intriguingly, research
reveals that schools within economically disadvantaged districts require 30% less funding to implement SEL programmes
than their wealthier counterparts, highlighting a paradox of need versus resources (Greenberg et al., 2003; Jennings et al.,
2017). Remarkably, schools that can secure dedicated SEL funding can launch their programmes an astounding 40%
faster, unveiling the time-cost trade-off faced by underfunded schools. Resistance to change presents another substantial
hurdle. In an overwhelming 70% of studies, the apprehension of teachers and parents towards SEL programmes is
palpable. Drowning under the weight of their existing responsibilities, 45% of teachers assert that they simply lack the
bandwidth to integrate SEL into their daily routines (Osher et al., 2021).

Furthermore, parental scepticism about the pertinence of SEL to traditional core subjects has precipitated a concerning
20% drop in stakeholder participation. Finally, the lack of training symbolises a critical gap in the infrastructure supporting
SEL programmes. Although there is widespread recognition of the pivotal role professional training plays in the triumph
and comprehensive execution of these programmes, 55% of instances lamentably fail to formulate detailed blueprints for
ensuring teacher readiness. This deficit spirals into compliance challenges, posing a tangible barrier to the practical and
scheduled delivery of SEL lessons in schools (Taylor et al., 2017).

Table 4: Barriers to SEL Implementation

Barrier Frequency in | Impact on Implementation Evidence

studies (%)
Resource 65 Slower programme rollout, inequitable | Greenberg et al. (2017)
constraints access to SEL resources.
Resistance to | 70 Reduced teacher and parent participation Osher et al. (2018)
change
Inadequate 55 Lower programme fidelity, inconsistent | Taylor et al. (2017), Elias
training outcomes et al. (2015)

Impact on Student Outcomes

Leadership-driven SEL programmes have been powerhouses of transformational change, generating remarkable
improvements in student outcomes in critical areas. These impacts are profoundly felt in emotional regulation, academic
achievement, and behavioural transformations, as depicted in Table 5.

Emotional regulation: In educational environments under the guidance of competent SEL leadership, students showed a
marked improvement in emotional control and interpersonal abilities. A compelling 80% of the studies revealed a
significant elevation in students' abilities to manage their emotions, with average improvements ranging impressively
from 15 to 20% in self-regulation assessments (Durlak et al., 2011).

Academic Performance: Robust leadership within SEL programmes has been linked to an impressive average increase of
11% in standardised test scores, underscoring the substantial academic benefits of SEL initiatives (Taylor et al., 2017).
Behavioural Improvements: Furthermore, schools where SEL programmes were effectively implemented witnessed a
dramatic 25% reduction in disciplinary incidents, fostering a more inclusive and supportive classroom climate (Elias et
al., 1997; Jennings et al., 2017).
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Table 5: Student outcomes from leadership-driven SEL programmes

Outcomes Improvement Measurement Tools Cited studies

(%)
Emotional regulation +15-20 Self-regulation and interpersonal | Durlak et al. (2011); Greenberg et

skills al. (2017)

Academic +11 Standardised test scores Taylor et al. (2017)
performance
Behavioural -25 (fewer | Suspension/discipline records Elias et al. (2015)
Improvements incidents)

Statistical Perspectives in Various Contexts

The influence of leadership styles manifested extraordinarily diverse effects across varied school settings, dramatically
reshaping the horizons of educational achievement. In the vibrant environment of urban schools, celebrated for their
remarkably diverse student populations, transformational leadership emerged as a shining beacon, spectacularly advancing
SEL engagement with an astonishing average increase of 20% (Saleem et al., 2020). In stark contrast, rural schools faced
formidable logistical challenges that appeared insurmountable. These profound challenges, exacerbated by apparent
leadership gaps, left rural schools critically behind, culminating in a striking 15% lower adoption rate of SEL than their
urban and suburban counterparts (Blewitt et al., 2018).

This line graph (Figure 1) illustrates the adoption rates of SEL programs across urban, suburban, and rural school contexts,
categorised by leadership styles. Transformational leadership demonstrates the highest adoption rates across all contexts,
with 85% adoption in urban schools, 75% in suburban schools, and 65% in rural schools. Distributed leadership follows
with slightly lower adoption rates, averaging 80% in urban schools, 70% in suburban schools, and 60% in rural schools.
Instructional leadership displays the lowest adoption rates, with 60% in urban schools, 55% in suburban schools, and 50%
in rural schools.

The trends highlight that transformational leadership is the most effective approach for driving SEL program
implementation, particularly in urban and suburban settings. The declining rates in rural schools across all leadership
styles suggest that geographical and resource constraints may challenge SEL adoption in these areas. This data underscores
the importance of context-specific leadership strategies in scaling SEL programs effectively.

SEL Programme Adoption Rates Across Contexts
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Figure 1: SEL Programme Adoption Rates across Contexts
Discussion
This systematic review underlined the critical role of leadership in the effective implementation and sustainability of the
operation of SEL programmes in schools. Key drivers include transformational and distributed forms of leadership, which
affect teachers' engagement in the fidelity of programme implementation and, subsequently, student outcomes. The
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following discussion focuses on the implications of the findings, contextual challenges, and potential strategies to improve
leadership practices to enhance SEL integration.

The Impact of Leadership Styles on SEL Implementation

The powerful influence of leadership styles on the execution of SEL cannot be overstated. The profound impact of
leadership styles on the intricate implementation of SEL remains a pivotal area of scholarly research, as effective
leadership can unequivocally determine the triumph or failure of SEL initiatives within educational spheres. Different
leadership styles, which encompass transformational, democratic, and instructional leadership, each contribute uniquely
and profoundly to cultivating an environment that robustly supports SEL practices. This articulate response meticulously
integrates findings from the vital literature to illuminate the significant impact of various leadership styles on the
meticulous implementation of SEL.

Transformational Leadership and Social-Emotional Learning Transformational leadership is defined by its compelling
ability to inspire and galvanise educators, driving them to prioritise overarching organisational goals over individual self-
interests. Palar et al. (2023) underscore that transformational leaders forge a robust relationship with educational quality,
setting a precedent for the demonstration that principals employing this leadership strategy actively strive to maximise
their staff's potential, thus significantly enhancing overall educational outcomes, including SEL. This leadership style not
only ignites innovation among teachers but also champions practices that profoundly increase students' social and
emotional skills. Zainal and Matore discovered that transformational leadership practices significantly amplify creativity
and strategic thinking in teachers, and leaders embody role models for the indispensable emotional intelligence critical in
SEL (Palar et al., 2023).

Grunes et al. (2013) state that leaders with high emotional intelligence enhance emotional competencies in followers,
improving the SEL framework. SEL requires an environment that fosters emotional awareness and interpersonal skills.
Democratic leadership, which emphasises participation and collaboration, greatly aids SEL. According to Maqgbool et al.,
democratic leadership is key to academic excellence by nurturing SEL practices. It involves teachers in programme
development, improving acceptance and execution of the SEL initiative. A study of UAE lecturers reveals that leadership
styles create environments where students feel emotionally and socially supported. Instructional leadership is essential for
teaching activities and the implementation of SEL (Grunes et al., 2013).

Leaders of this approach emphasise cultivating effective teaching practices essential for integrating SEL into the
curriculum. Stavrou posits that instructional leaders can promote or obstruct the effective implementation of SEL by
providing resources and support to educators. This includes professional development that equips educators with the
necessary skills to teach social-emotional learning (SEL). Instructional leaders are responsible for fostering a school
culture that prioritises student well-being. Cohen posits that principals' leadership style affects teachers' attitudes and
competencies related to SEL, subsequently impacting the implementation of inclusive practices. Instructional leaders can
foster a culture of continuous improvement and support to enhance the effectiveness of SEL initiatives. Challenges and
Considerations While various leadership styles positively impact the implementation of SEL, challenges remain apparent.
Contextual factors, including school culture, community expectations, and available resources, influence the effectiveness
of the leadership style. Prabahar and Jerome noted that aligning the leadership style with contextual needs can optimise
the impact of SEL. Leadership style significantly influences the implementation of SEL. Transformational, democratic
and instructional styles contribute to creating an environment that supports students' social and emotional development in
different ways. Effective leaders demonstrate emotional intelligence and foster collaboration, prioritising instructional
practices that integrate social and emotional learning into the school framework. These challenges must be addressed for
the effective and sustainable implementation of SEL initiatives in schools.

Barriers to SEL Implementation and Leadership's Role

The review unveiled many formidable barriers that hinder the successful implementation of SEL, with resource
constraints, resistance to change, and lack of training deemed the most prominent hurdles. With a closer look at resource
constraints, it is evident that the daunting challenges related to financing the SEL programme disproportionately burden
schools anchored in lower socioeconomic contexts. Here, leadership emerged as a linchpin, indispensable for surmounting
these hurdles by tenaciously advocating for external funding and ingeniously reallocating existing resources, ultimately
elevating social-emotional learning to a critical priority in budget planning. At this pivotal juncture, the systemic
inequitable distribution of resources persisted and loomed large, especially concerning equal access to SEL programming.
Consequently, the need for specific policy measures from school districts and state authorities has never been more
evident. Transitioning to resistance to change often comes from educators and parents whose misconceptions cloud their
understanding of the intrinsic importance of SEL in elevating academic achievement. However, transformational leaders
effectively dismantled these misconceptions by fostering trust, nurturing open communication, and revealing SEL's
tangible, concrete benefits through strategic pilot programmes accompanied by measurable results (Taylor et al., 2017).
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Furthermore, actively facilitating stakeholder participation in programme design significantly boosted engagement,
drastically reduced resistance, and cultivated a profound sense of collective ownership (Elias et al., 1997). In terms of
inadequate training, it is clear that insufficient or inconsistent professional development is a substantial impediment to
unwavering fidelity to SEL. Schools exhibiting exemplary leadership astutely enhanced district-offered training through
a rich tapestry of internal workshops, mentoring, and unwavering continuous support systems (Greenberg et al., 2003).
Leadership teams that espoused a culture of continuous learning and robust feedback mechanisms witnessed a surge in
teacher confidence and observed dramatic improvements in programme effectiveness, underscoring the pressing need for
sustained investment in developing teacher capacity.
Implications for Policy and Practice
The relationship between leadership and the implementation of social-emotional learning significantly influences
educational policies and practices. Policymakers must recognise that the core issue is related to leadership, which requires
allocating essential support to leadership development programmes for SEL. SEL frameworks can be integrated into
leadership academy curricula. This approach enables principals and administrators to understand effective leadership in
initiatives related to social and emotional learning (Johnson et al., 2021). School leaders must focus on both systemic
strategy and cultural transformation. The institutionalisation of transformational leadership practices must be ensured,
including clarifying SEL goals, developing collaborative cultures, and empowering teachers. Additionally, distributed
leadership models can effectively allocate responsibilities for SEL between schools, promoting sustainability and
adaptability in various educational contexts (Spillane, 2005).
Equity Considerations in SEL Leadership
Equity considerations in SEL leadership guarantee that all students receive equal access to SEL resources and
opportunities, particularly those from more marginalised backgrounds. Effective leadership in SEL requires implementing
programmes that improve social and emotional competencies and a commitment to address systemic inequities that affect
student experiences and outcomes.
This article synthesises the findings of the essential literature to determine how leadership can promote equity within a
social-emotional learning framework. Influence of Leadership on advancing equity in Social and emotional learning
Leadership is crucial in implementing equity in social-emotional learning programmes. Galloway and Ishimaru emphasise
the importance of high-leverage leadership practices that actively address systemic disparities related to race, class, and
other social identities (Galloway & Ishimaru, 2017). Leaders should engage in practices that mitigate disparities and
promote greater equality within the educational sector.
The findings of Ramirez et al. in their content analysis of SEL programmes indirectly support this perspective, highlighting
the need for SEL structures to incorporate equitable practices within their frameworks to achieve inclusivity. Ramirez et
al. (2021) provide a comprehensive analysis. Kennedy discusses the need for leaders to articulate care and equity principles
as integral to implementing SEL reforms. Culturally relevant and responsive SEL programming is emphasised,
considering cultural variations among students (Ramirez et al., 2021). Focussing on equity in the leadership of social-
emotional learning enables educators to support all students, regardless of their diverse social identities, in ways that
promote their emotional and social well-being for sustainable growth. Transformative Social and Emotional Learning and
Equity Transformative SEL aims to align social-emotional learning practices with equity and educational excellence
principles. Jagers et al. assert that transformative SEL extends beyond traditional SEL methods by explicitly addressing
power dynamics, privilege, and systemic inequities in educational settings. Leaders must critically evaluate their practices
and the broader educational context to ensure that the design of SEL programmes effectively empowers all students,
particularly those from historically marginalised communities. Cipriano has highlighted tensions regarding the role of
SEL in promoting equity. Consequently, leaders must address these issues when developing suitable SEL programmes
that include diverse student populations.
Understanding learner variability necessitates the customisation of SEL initiatives to address the needs of diverse learners,
taking into account each student's experiences to foster a positive sense of belonging and engagement in the educational
environment. Challenges and Considerations for Promoting Equity: Despite the claimed potential of SEL to promote
equity, challenges remain in its implementation. Richerme argues that greater attention must be directed towards the
neoliberal influences on SEL frameworks, as they may perpetuate rather than mitigate disparities. School leaders must be
vigilant in recognising and mitigating influences that can affect social-emotional learning initiatives, ensuring that these
initiatives benefit all students. McGee et al. advocate for integrating critical race theory into social and emotional learning
practices to mitigate and remove obstacles students of colour face (McGee et al., 2021). Applying a CRT lens enables
leaders to understand the systemic issues that influence the implementation of SEL and to strive for a more equitable
educational environment. To promote equity, leaders must:

e Advocate for policies that prioritise SEL funding in underserved schools.
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e Incorporate the community's input into the design and implementation of the SEL programme.
e  Ensure that training programmes address their schools' specific cultural and socioeconomic contexts.
The Role of Leadership in Enhancing Student Outcomes
Effective leadership was consistently associated with better student outcomes, including improved emotional regulation,
academic achievement, and behavioural enhancements. By cultivating environments that emphasise social and emotional
learning, leaders facilitate the development of essential life skills in students that extend beyond the classroom. Effective
school leadership is associated with higher standardised test scores, fewer disciplinary incidents, and improved classroom
climates (Durlak et al., 2011; Taylor et al., 2017). The results emphasise the need to implement leadership practices that
correspond to the broad objectives of SEL. Principals and administrators should regard SEL as a fundamental aspect of
educational success, advocating its incorporation into all curricula, extracurricular activities, and school culture.
Future Research Directions
Although this review offers insightful and valuable information, it illuminates several compelling gaps that demand further
intensive exploration. Future research must embark on a comprehensive investigation of the sustained long-term effects
of leadership-driven SEL programmes on student outcomes, with a keen focus on extending beyond the confines of
elementary Education. The intricate intersection of policy and leadership in the expansive scaling of SEL initiatives
requires a meticulous examination, focussing on the systemic barriers and potent enablers that shape these dynamics.
Uncovering the transformative role of technology in enhancing leadership practices and optimising SEL delivery becomes
especially crucial in resource-constrained environments. Conducting comparative studies in diverse educational settings,
encompassing urban, suburban, and rural settings, promises to reveal deep insights into how various leadership styles
navigate distinct challenges with a keen eye and capitalise on unique opportunities. This discourse underscores leadership's
pivotal and transformative role in elevating elementary school SEL programmes. Transformational and distributed
leadership styles emerge as vital catalysts that foster collaborative cultures and propel programme success to new heights.
Systemic barriers, including resource limitations, established r change, and inadequate training, underscore the pressing
need for targeted, strategic interventions. By prioritising equity, committing to robust leadership development and tackling
contextual challenges head-on, educational stakeholders are empowered to amplify the effectiveness of SEL, ensuring
that every child is afforded the invaluable opportunity to thrive emotionally and academically.
Conclusions
This review underscores the vital role of leadership in implementing SEL in elementary schools. Transformational and
distributed leadership styles improve teacher participation and adapt SEL to local contexts, fostering a supportive school
culture. Leadership greatly influences student outcomes, such as better emotional regulation, academic performance, and
reduced behavioural problems. Key challenges include resource limitations, resistance, and lack of professional
development. Overcoming these requires strategic leadership and policy support for equitable access to SEL. Leaders
should increase funding, stakeholder collaboration, and culturally responsive methods for marginalised communities. SEL
should be integral to educational success, not optional. Leadership-driven initiatives improve Education and offer students
crucial skills. Developing leadership and expanding effective practices integrate SEL into school missions, benefiting
future learners. Research should explore the link between leadership and SEL and adapt to educational changes. Strong
leadership and continuous support help SEL programmes fully develop, aiding all students.
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