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ABSTRACT

This study examines how Emotional Intelligence (EI) relates to proficiency in English as a
Foreign Language (EFL) among technical graduate students. Using the Bar-On Emotional
Quotient Inventory (EQ-i), which is based on Mayer and Salovey's mixed model of EI, the
research investigates the links between different aspects of EI and various components of EFL
proficiency, including listening, speaking, reading, and writing. The study involved 130
technical graduate students, with the data analyzed through Pearson correlation.

The results show significant positive relationships between overall EI and EFL proficiency.
Each dimension of EI-—such as intrapersonal skills, interpersonal skills, adaptability, stress
management, and general mood—was positively associated with specific areas of EFL
proficiency. In particular, intrapersonal skills and adaptability were found to be strong
indicators of success in language learning, emphasizing the importance of self-awareness,
emotional control, and adaptability in mastering a new language.

The research highlights the essential role of EI in language education and suggests that
incorporating EI development into EFL programs could improve students' language learning
outcomes. It recommends that educators consider integrating EI training into their teaching
methods, using approaches that blend emotional and academic development, and fostering
supportive learning environments. Future studies are encouraged to explore these relationships
further through longitudinal and cross-cultural research.

This study adds to the growing understanding of how emotional intelligence can impact
language learning, offering practical guidance for improving EFL education by enhancing
students' emotional skills.
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1. Introduction

Emotional Intelligence (EI) is a concept that gained popularity through the work of Daniel
Goleman in the mid-1990s. It involves the skills necessary to recognize, understand, manage,
and influence emotions in both oneself and others. Unlike traditional measures of intelligence,
which focus on cognitive abilities, EI emphasizes the importance of emotions in achieving
success in various areas of life. Mayer and Salovey (1997) expanded this concept developing
a model that includes four main aspects: perceiving emotions, using emotions to enhance
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thinking, understanding emotions, and managing emotions.

1.1 Emotional Intelligence in Education

In education, Emotional Intelligence (EI) has been linked to numerous positive outcomes,
including better academic performance, improved social interactions, and greater
psychological well-being. Research shows that students with high EI are more capable of
handling stress, solving problems effectively, and building positive relationships with peers
and teachers. These abilities are crucial in the learning environment, where emotional
challenges can greatly impact academic success. Goleman (1995) argues that students with
high EI are better equipped to manage the emotional demands of educational settings, creating
an environment that supports both learning and personal development. Understanding and
managing emotions, both personal and those of others, are essential for creating a rich
educational experience that nurtures both academic and emotional growth.

1.2 Language Learning and Emotional Intelligence

Learning a foreign language involves more than just cognitive skills; it also includes emotional
and social aspects. The process of becoming proficient in a language other than one's own often
involves dealing with anxiety, changes in motivation, and various interpersonal challenges.
These emotional factors play a significant role in the language learning process and the level
of proficiency students achieve. Emotional Intelligence (EI) is crucial in helping learners
manage these emotional and social challenges. By developing EIl, students can better handle
their emotions, maintain motivation, and engage in positive interactions with others, which can
lead to a more successful language learning experience.

1.3 Motivation and Engagement

Motivation is a key factor in learning a language, particularly English as a foreign language.
Students with high Emotional Intelligence (EI) typically have strong self-regulation skills.
These skills help them set and achieve goals, stay motivated, and persevere through challenges.
High EI allows students to use positive self-talk and emotional management strategies, which
are important for overcoming obstacles and staying engaged in their studies. As a result, these
students are better able to handle the complexities of language learning and achieve higher
levels of proficiency. By managing their emotions effectively, students with high EI can turn
potential setbacks into opportunities for growth, fostering a resilient and proactive approach to
their education. This highlights the strong connection between emotional intelligence and
sustained motivation in language learning, emphasizing the importance of developing EI skills
alongside traditional language learning strategies.

1.4 Anxiety and Stress Management

Learning a new language, especially in an English as a Foreign Language (EFL) setting, can
be stressful and anxiety-inducing for many learners. This is often due to increased self-
awareness and the fear of making mistakes in front of others. Individuals with high Emotional
Intelligence (EI) are generally better at managing these emotional challenges. They are more
capable of recognizing and understanding their emotions and have effective strategies for
coping with negative feelings. This ability not only reduces stress and anxiety but also creates
a more supportive and productive learning environment. Consequently, learners with high EI
are better equipped to handle the emotional demands of language learning, leading to improved
proficiency in EFL contexts.

1.5 Social Skills and Classroom Interactions

Social interactions play a crucial role in language acquisition, providing the primary means
through which learners engage with and internalize new language structures and vocabulary.
Emotional Intelligence (EI) enhances this process by supporting the development of key social
skills such as empathy, active listening, and effective communication. These skills are essential
for fostering a dynamic and interactive classroom environment. Empathy helps students
understand and relate to the feelings of their peers, promoting a more inclusive and supportive
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atmosphere. Active listening ensures that students are fully engaged in the communication
process, allowing them to better absorb and respond to language input. Effective
communication leads to clearer and more meaningful exchanges between students and their
teachers, as well as among peers.
The combination of these El-driven social skills leads to better classroom dynamics. When
students feel understood and valued, they are more likely to participate in class discussions and
group activities. This increased engagement encourages collaborative learning, where students
can learn from each other's experiences and insights. Such collaboration not only improves
individual learning outcomes but also helps build a strong network of peer support and
motivation.
Incorporating Emotional Intelligence into the classroom environment creates a fertile ground
for language practice and acquisition. By nurturing empathy, active listening, and effective
communication, EI helps create a classroom culture where social interactions flourish, thereby
facilitating the overall process of mastering English as a Foreign Language (EFL).
2. Purpose of the Study
2.1 Rationale
Emotional Intelligence (EI) has recently become a key focus in education. Traditionally,
education has emphasized cognitive skills and intellectual abilities. However, EI, which
involves recognizing, understanding, managing, and regulating both one's own emotions and
those of others, has proven to have a significant impact on learning outcomes. This is especially
relevant in language learning environments, where students often face emotional challenges
such as anxiety, motivation issues, and communication difficulties. Incorporating EI into
educational practices can greatly enhance both the learning experience and academic
performance by helping students overcome these emotional barriers.
2.2 Objectives
The main goal of this research is to explore the relationship between Emotional Intelligence
(EI) and proficiency in English as a Foreign Language (EFL) among technical graduate
students. The study aims to understand how different aspects of EI influence success in EFL
learning. By investigating these connections, the research hopes to offer insights into how
emotional skills affect learning outcomes, especially within the context of technical education.
The specific objectives of the study are:
1. Assessing Emotional Intelligence Levels
The study will assess the Emotional Intelligence (EI) levels of 130 technical graduate
students using the Bar-On Emotional Quotient Inventory (EQ-i), which is based on
Mayer's Mixed Model of EI (2007). This tool measures various aspects of emotional
functioning, such as self-awareness, self-regulation, and interpersonal skills, to
provide a detailed understanding of the students' EI profiles.
2. Evaluating English Language Proficiency
The students' proficiency in English will be evaluated through standardized English as
a Foreign Language (EFL) tests. These tests will measure their reading, writing,
listening, and speaking skills. Standardized tests ensure accurate and reliable
assessments of the students' English language abilities.
3. Analysing the relationship between EI and EFL Proficiency
To understand the connection between Emotional Intelligence and English proficiency,
the study will use Pearson correlation analysis. This method will determine the
strength and direction of the relationship between EI scores (as measured by the EQ-
i) and EFL proficiency scores, offering insights into how variations in EI relate to
differences in language proficiency.
4. Identifying Key EI Components
The study will also identify which specific aspects of Emotional Intelligence are most
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strongly linked to EFL proficiency. Analysing individual components of EI such as
self-awareness, self-regulation, and social skills, the research aims to pinpoint the
emotional factors that most significantly enhance language learning.

This comprehensive approach will provide valuable insights into how Emotional Intelligence

influences English language proficiency, particularly among technical graduate students.

2.3 Research Questions

The study seeks to answer the following questions

1. What is the overall level of Emotional Intelligence among technical graduate students
in EFL courses?

2. How do these students perform on standardized EFL proficiency tests?
3. What is the relationship between overall EI scores and EFL proficiency scores?

4. Which specific EI components (such as self-awareness, self-regulation, and social
skills) have the strongest association with EFL proficiency?

5. How can the study's findings inform EFL teaching strategies and classroom practices
to improve language learning outcomes?

3. Literature Review
3.1 Emotional Intelligence: Conceptual Foundations
Emotional Intelligence (EI) is a complex and widely researched concept that gained significant
attention in the late 20th century. Daniel Goleman brought EI into the spotlight in 1995,
describing it as the ability to recognize, understand, and manage not only one’s own emotions
but also those of others. A key framework for understanding EI was developed by Mayer and
Salovey in 1997, who outlined a model consisting of four core components: perceiving
emotions, using emotions to support cognitive processes, understanding emotions, and
managing emotions effectively. This model has become a fundamental reference point for
further research and practical applications of EI, especially in education.
3.2 Models of Emotional Intelligence
Mayer and Salovey’s Ability Model
Mayer and Salovey's Ability Model of Emotional Intelligence, introduced in 1997, defines EI
as a set of cognitive-emotional skills essential for effective problem-solving and emotional
regulation. According to this model, people with high emotional intelligence are skilled at
accurately perceiving and interpreting emotions. They use their understanding of emotions to
enhance cognitive functions, comprehend emotional dynamics, and regulate their own
emotions to achieve both personal and social goals. The model emphasizes the importance of
these abilities in managing emotions constructively and optimizing outcomes in personal and
interpersonal contexts.
Goleman’s Mixed Model
Goleman’s Mixed Model of Emotional Intelligence, proposed in 1995, broadens the traditional
view of EI by incorporating cognitive abilities, emotional capacities, personality traits, and
social skills. This model is organized around five key areas: self-awareness, self-regulation,
motivation, empathy, and social skills. Each area plays a critical role in how individuals
navigate personal and professional challenges.

o Self-awareness involves recognizing and understanding one’s own emotions and their

impact on thoughts and behaviors, which is essential for personal identity and
effectiveness.

o Self-regulation refers to managing and controlling emotional responses, allowing for
adaptability and composure in various situations.
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e Motivation is the drive to achieve goals with energy and persistence, leading to
personal success.

o Empathy is the ability to understand and respond to the emotions of others, which is
crucial for building supportive relationships.

o Social skills encompass the ability to manage relationships and network effectively,
which are vital for communication and collaboration.

Goleman’s model highlights how these five areas work together to help individuals succeed in
various aspects of life, emphasizing the role of emotional intelligence in both personal and
professional development.

Bar-On’s Emotional-Social Intelligence Model

Reuven Bar-On’s Emotional-Social Intelligence Model, introduced in 2006, presented the
Emotional Quotient Inventory (EQ-i), a tool designed to assess a wide range of emotional and
social skills. Bar-On's model integrates elements from existing EI frameworks, including those
by Daniel Goleman and Mayer and Salovey. It focuses on four main areas: interpersonal skills,
intrapersonal skills, adaptability, and stress management, along with an overall measure of
mood. Examining how these individual capacities interact and apply in social settings, this
approach offers a comprehensive understanding of emotional and social functioning.

4. Technical Graduate Students and EFL Learning

Technical graduate students, who are often engaged in intense and challenging academic
programs, face unique hurdles when it comes to learning a new language. Proficiency in
English is crucial for them to access a vast array of global academic resources, participate in
international collaborations, and advance in their careers (Evans & Morrison, 2011). However,
the combined pressure of mastering complex technical subjects while also improving their
language skills can lead to heightened levels of stress and anxiety.

Research shows that technical students benefit greatly from targeted support that enhances both
their technical knowledge and language abilities. Chiang and Dunkel (1992) emphasized the
need for specialized English as a Foreign Language (EFL) programs tailored to the unique
requirements of technical students. These programs should not only focus on addressing the
specific language challenges these students face but also consider their emotional and
psychological well-being, adopting a more comprehensive approach to language learning.

5. Methodology

5.1 Research Design

This study uses a quantitative approach to explore the link between Emotional Intelligence (EI)
and English as a Foreign Language (EFL) proficiency among technical graduate students. The
Bar-On Emotional Quotient Inventory (EQ-i) is the primary tool used to measure EI, chosen
for its comprehensive assessment of various emotional dimensions.

To assess EFL proficiency, the study employs standardized tests that provide an objective
evaluation of the participants' language skills. These tests are essential for ensuring consistent
and reliable measurement of EFL performance.

Data analysis is carried out using Pearson correlation, a statistical method that helps determine
the strength and direction of the relationship between EI and EFL proficiency. This approach
aims to provide empirical insights into how EI might influence language learning outcomes in
a technical academic setting.

5.2 Participants

Sample Size and Selection

The study examines the relationship between EI and EFL proficiency in a sample of 130
technical graduate students enrolled in EFL courses at an engineering college. The participants
were selected using purposive sampling, a method that ensures they meet specific criteria:
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o Enrolment in a Technical Graduate Program: Participants are currently pursuing a
graduate degree in a technical field, ensuring the sample consists of individuals engaged
in advanced technical studies.

o Engagement in EFL Courses: Participants are actively taking EFL courses, which is
crucial for assessing the impact of EI on their English proficiency.

o Voluntary Participation: Participation was voluntary, ensuring that all students
willingly agreed to be part of the study.

This sampling approach aligns with the study's goal of investigating the relationship between
EI and EFL proficiency within a specific academic context.

5.3 Demographic Information
The demographic profile of the study's participants includes:
e Gender: The sample includes both male and female students, ensuring gender balance.

o Age Range: Participants are between 19 and 23 years old, which is typical for graduate
students in technical fields.

o Educational Background: All participants are enrolled in graduate programs in
technical fields such as Communication Engineering, Computer Science, and
Information Technology. This ensures a consistent context for analyzing the impact of
EI on English proficiency.

5.4 Instruments

a. Bar-On Emotional Quotient Inventory (EQ-i)

The Bar-On EQ-i, based on Mayer’s Mixed Model of EI (2007), is used to assess participants'

EL This self-report tool evaluates multiple dimensions of emotional intelligence through a

detailed questionnaire, which includes

o Intrapersonal Skills: Includes self-awareness, emotional self-awareness,

assertiveness, independence, and self-regard, which are essential for managing one’s
own emotions.

o Interpersonal Skills: Involves empathy, social responsibility, and interpersonal
relationships, focusing on one’s ability to relate to others and maintain healthy social
interactions.

o Adaptability: Covers problem-solving, reality testing, and flexibility, highlighting the
ability to adjust to new situations.

o Stress Management: Examines stress tolerance and impulse control, which are crucial
for maintaining emotional stability.

e General Mood: Includes optimism and happiness, reflecting overall emotional well-
being.

The EQ-i consists of 133 items rated on a 5-point Likert scale, providing a nuanced assessment
of the participant's emotional intelligence across these dimensions.

b. Standardised EFL Proficiency Tests

To evaluate EFL proficiency, the study uses standardized tests that assess language skills in
listening, speaking, reading, and writing:
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e TOEFL (Test of English as a Foreign Language): This test is widely recognized for
evaluating English proficiency in academic contexts, measuring the ability to use and
understand English within an educational setting.

o IELTS (International English Language Testing System): The IELTS is another
globally recognized test that assesses English proficiency across listening, reading,
writing, and speaking, ensuring a comprehensive evaluation of language skills.

These assessments provide detailed insights into the participants' English proficiency, forming
the basis for examining the relationship between EI and EFL performance among technical
graduate students.

5.5 Software

The study's data analysis was conducted using SPSS (Statistical Package for the Social
Sciences), a widely used tool in social science research. SPSS was chosen for its robust features
in managing and analyzing quantitative data, making it ideal for exploring the correlations
between EI and EFL proficiency among technical graduate students.

6. Data Analysis

6.1 Descriptive Statistics

To better understand the data, a thorough analysis of Emotional Intelligence (EI) and English
as a Foreign Language (EFL) proficiency scores was performed using descriptive statistics.

e EI Scores: Various statistical measures were calculated to get a clear picture of the
Emotional Intelligence levels among participants. The average score (mean) provides
an overall idea of EI across the group, while the standard deviation shows how much
the scores vary from this average. The minimum and maximum scores indicate the
range of EI within the sample. Additionally, each EI subscale, such as self-awareness,
self-regulation, social skills, empathy, and motivation, was analyzed separately to
highlight specific areas of EI.

o« EFL Proficiency Scores: Similarly, descriptive statistics were calculated for EFL
proficiency. The mean score shows the average proficiency level, the standard deviation
reflects the variation in proficiency among participants, and the minimum and
maximum scores outline the range of language skills within the group. These statistics
provide a basic understanding of how EFL proficiency is distributed across the sample.

By presenting these statistics, the study sets the stage for deeper analysis, focusing on the
central tendencies and variations in both EI and EFL proficiency among technical graduate
students.
6.2 Pearson Correlation Analysis
The Pearson correlation coefficient (r) was used in this study to explore the relationship
between Emotional Intelligence (EI) and English as a Foreign Language (EFL) proficiency
among technical graduate students. This statistical method measures the strength and direction
of the relationship between two continuous variables.
The analysis was conducted on two levels:
e Overall Correlation: The Pearson correlation coefficient was calculated to explore the
relationship between overall EI scores and total EFL proficiency scores. This helps to
understand how general EI levels relate to overall language proficiency.

o Subscale Correlations: The study also looked at correlations between specific EI
subscales (like self-awareness, self-regulation, and social skills) and the four main
components of EFL proficiency (listening, speaking, reading, and writing). This allows
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for amore detailed understanding of how different aspects of EI might influence various
language skills.

This detailed analysis helps uncover how different elements of emotional intelligence may
impact specific aspects of EFL proficiency.

Steps in Pearson Correlation Analysis
1. Data Preparation: The first step involved carefully preparing the data related to EI
and EFL proficiency scores. This included cleaning the data, coding it correctly, and
handling any missing values or outliers to ensure accuracy and reliability in the
analysis.

2. Assumption Testing: Before conducting the Pearson correlation analysis, it was
important to check that certain assumptions were met:

e Linearity: The relationship between EI and EFL proficiency must be linear,
meaning that changes in one should be proportional to changes in the other. This
can be checked visually using a scatterplot.

e Homoscedasticity: The variability of the errors should be consistent across all
levels of the independent variable. This can be checked using residual plots.

e Normality: The data should follow a normal distribution. This can be checked
using methods like Q-Q plots or the Shapiro-Wilk test.

3. Correlation Matrix: Once the assumptions were confirmed, a correlation matrix was
calculated. This matrix shows the Pearson correlation coefficients, which indicate the
strength and direction of the relationship between overall El scores and EFL proficiency
scores. It can also show correlations between specific EI subscales and different aspects
of EFL proficiency.

4. Significance Testing: The final step was to assess the statistical significance of the
correlations found. This involves looking at the p-values for each correlation
coefficient. If the p-value is less than 0.05, the correlation is considered statistically
significant, meaning the observed relationship is unlikely to be due to chance. This
helps determine the reliability of the correlations observed in the study.

Overall Correlation

To explore the relationship between EI and EFL proficiency, the study calculated the Pearson
correlation coefficient between overall EI scores and total EFL proficiency scores. This
measure indicates how strongly and in what direction (positive or negative) these two variables
are related. A positive correlation would suggest that higher EI is associated with better EFL
proficiency, while a negative correlation would suggest the opposite. This analysis is key to
understanding how EI might affect language learning in a technical education setting.
Subscale Correlation

The study also examined how specific EI components—such as interpersonal skills,
intrapersonal skills, adaptability, stress management, and general mood—are related to
different aspects of EFL proficiency. By looking at these subscale correlations, the study aims
to provide insights into how various aspects of emotional intelligence might influence language
learning. This comprehensive analysis helps to highlight the role of emotional intelligence in
EFL education and suggests potential ways to enhance language learning through EI
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development.

7. Results

7.1 Emotional Intelligence (EI) Scores

This study analysed the emotional intelligence (EI) of 130 technical graduate students using
the Bar-On Emotional Quotient Inventory (EQ-i). The EQ-i measures various aspects of EI,
including intrapersonal and interpersonal skills, adaptability, stress management, and general
mood. Table 1 summarizes the descriptive statistics for overall EI and its subscales.

EI Measure Mean Stal%d%rd Minimum | Maximum
Deviation

Overall EI 110 12 85 135
Intrapersonal

Skills 108 14 70 140
Interpersonal

Skills 112 13 75 140
Adaptability 109 15 65 140
Stress 107 |16 60 140
Management

General Mood | 111 13 70 140

Table 1: Descriptive Statistics for Emotional Intelligence Scores
The average EI score among the participants was 110, with a standard deviation of 12,
suggesting a generally moderate to high level of emotional intelligence. The scores ranged from
85 to 135. Among the subscales, the general mood scored the highest on average (111),
indicating that students generally maintained a positive emotional state. In contrast, the stress
management subscale had the lowest average score (107), indicating potential difficulties in
handling stress among the students.
Intrapersonal skills, with a mean of 108, reflect students' abilities in self-awareness and self-
regulation. The interpersonal skills subscale, which had a mean of 112, suggests that
participants were generally effective in interacting with others. The adaptability subscale had
an average score of 109, indicating students’ capacity to adjust to new situations and solve
problems.
These findings suggest that while the students demonstrate a generally high level of emotional
intelligence, areas such as stress management may need targeted interventions to further
enhance their EI, potentially benefiting their English as a Foreign Language (EFL) proficiency.
7.2 EFL Proficiency Scores
Participants' proficiency in English as a Foreign Language (EFL) was assessed using
standardized tests. Table 2 displays the descriptive statistics for overall EFL scores and the

individual components of listening, speaking, reading, and writing.
Standard - .
EFL Component | Mean N Minimum | Maximum
Deviation
Overall EFL 90 10 65 110
Listening 22 3 15 30
Speaking 23 4 14 30
Reading 22 3 15 30
Writing 23 4 13 30

Table 2: Descriptive Statistics for EFL Proficiency Scores
The overall EFL proficiency had a mean score of 90 with a standard deviation of 10, indicating
a moderate level of proficiency. Scores ranged from 65 to 110, showing variability among
students. Listening and reading had mean scores of 22, with lower variability, while speaking
and writing had slightly higher mean scores of 23, but with greater variability. This suggests
that participants may have developed stronger skills in speaking and writing compared to
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listening and reading, likely due to different levels of practice and exposure.

The descriptive statistics highlight the diversity in EFL proficiency among the students,
emphasizing the importance of considering individual skill components alongside overall
proficiency when designing educational programs aimed at improving language skills.

7.3 Pearson Correlation Analysis

A Pearson correlation analysis was performed to explore the relationship between Emotional
Intelligence (EI) and English as a Foreign Language (EFL) proficiency among the students.
The results, summarized in Table 3, provide insight into how different aspects of EI might
influence language learning outcomes.

EI Measure ](E);irall Listening | Speaking | Reading | Writing
Overall EI | 0.45% 0.38% 0.40% 042% | 0.41%
gﬁfﬁfers‘mal 0.42* 0.35% 0.38* 0.40% | 0.39*
IS‘};;‘{E“SOMI 0.46* 0.39% 0.43% 0.45% | 0.44%
Adaptability | 0.44* 0.36* 0.41% 0.43% | 0.42%
ﬁ;f;gemem 0.40% 0.33% 0.38* 0.40% | 0.39%
ng;al 0.47% 0.40% 0.43% 0.45% | 0.44%

Table 3: Pearson Correlation Coefficients between EI and EFL Proficiency Scores
The analysis revealed a significant positive correlation between overall Emotional Intelligence
and overall EFL proficiency (r = 0.45, p < .05). This suggests that students with higher
emotional intelligence tend to have better overall EFL proficiency.

Intrapersonal Skills: There is a moderate positive correlation between intrapersonal
skills and overall EFL proficiency (r = 0.42, p <.05), indicating that students who are
better at understanding and managing their emotions are more proficient in EFL. The
correlations with listening, speaking, reading, and writing skills further support this
finding.

Interpersonal Skills: Interpersonal skills showed the highest correlation with overall
EFL proficiency (r = 0.46, p < .05), suggesting that students who are effective in
interacting with others excel in all aspects of EFL.

Adaptability: A significant positive correlation was also found between adaptability
and overall EFL proficiency (r = 0.44, p < .05), highlighting the importance of being
able to adapt to new linguistic environments and challenges.

Stress Management: There is a positive correlation between stress management and
overall EFL proficiency (r = 0.40, p < .05), indicating that students who manage stress
well tend to perform better in EFL.

General Mood: General mood had the strongest correlation with overall EFL
proficiency (r = 0.47, p <.05), suggesting that students with a positive outlook are more
likely to achieve higher EFL proficiency.

In summary, the study found that higher levels of emotional intelligence are associated with
better EFL proficiency among technical graduate students, with different EI components
playing distinct roles in enhancing various language skills.
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7.4 Implications for Education

This study highlights the crucial impact of emotional intelligence (EI) on improving English
as a Foreign Language (EFL) proficiency among technical graduate students. The strong
connection between EI and EFL proficiency has several important implications for educators,
curriculum developers, and policymakers.

7.4.1. Incorporating Emotional Intelligence into EFL. Education

Given the clear link between EI and EFL success, it’s essential for educators to integrate
emotional intelligence development into EFL curricula. This can be done through:

e EI Training Programs: Schools should offer workshops and training sessions that
focus on enhancing students' emotional intelligence. These sessions should cover areas
like self-awareness, empathy, stress management, and adaptability. By improving these
skills, students will be better equipped to handle the emotional aspects of language
learning, leading to better outcomes.

o EI-Focused Teaching Methods: Incorporating emotional intelligence into teaching
strategies can also be beneficial. This includes encouraging collaborative learning,
promoting peer feedback, and using reflective practices. Group activities, discussions,
and projects not only improve language skills but also help students develop important
interpersonal skills and adaptability.

o Supportive Learning Environments: Creating a positive and supportive classroom
atmosphere is key to fostering emotional well-being. Teachers should provide
constructive feedback, recognize students' efforts and achievements, and address any
emotional challenges that arise. Such an environment can enhance student engagement
and improve learning results.

7.4.2. Improving Teacher Training

Teacher training programs should include components that focus on building educators'
emotional intelligence and equipping them with strategies to help students develop their own
EI Teachers with strong emotional intelligence are better able to understand and respond to
their students' emotional needs, create a positive classroom environment, and demonstrate
effective emotional regulation and social interactions. Therefore, teacher training should
emphasize the importance of EI in teaching and offer practical strategies for incorporating it
into everyday classroom activities.

7.4.3. Offering Personalized Support

Recognizing that students have varying levels of emotional intelligence, educators need to
provide personalized support based on individual needs. This could involve offering extra
resources and guidance to students who struggle with areas like stress management or
interpersonal skills. Personalized feedback and one-on-one mentoring can be particularly
effective in helping students strengthen their emotional abilities, which in turn can enhance
their language learning experience and proficiency.

By adopting these strategies, educational institutions can create more effective and supportive
EFL learning environments that harness the benefits of emotional intelligence to improve
language proficiency.

8. Limitations of the Study

While this research provides valuable insights into the connection between Emotional
Intelligence (EI) and English as a Foreign Language (EFL) proficiency among technical
graduate students, some limitations should be acknowledged to understand the scope and
relevance of the findings.
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a. Self-Report Measures
One limitation of the study is the reliance on self-report measures, such as the Bar-On
EQ-i, which may introduce biases. Participants might give answers they think are
socially acceptable or desirable instead of reflecting their true emotional abilities. This
could lead to skewed data and affect the accuracy of the results. To address this
limitation, future research should consider combining self-report tools with other
methods, such as behavioural assessments and observational techniques. Using a
variety of approaches would help validate the self-reported data and provide a more
comprehensive evaluation of EI, enhancing the reliability and depth of the findings.
b. Sample Size and Generalizability
The study's sample is limited to 130 technical graduate students from a single
institution, which may restrict the generalizability of the results. This narrow sampling
could make it difficult to apply the findings to other groups or settings. To improve the
applicability of future research, it would be beneficial to include larger and more
diverse samples. Broadening the participant pool would offer a wider perspective and
increase the generalizability of the study's conclusions.
c. Cross-Sectional Design
The use of a cross-sectional design in this study presents another limitation, as it doesn't
allow for the determination of causal relationships between EI and EFL proficiency.
While this design captures EI and EFL proficiency at a single point in time, it doesn’t
provide insight into how changes in EI might impact EFL proficiency over time. To
overcome this limitation, future research should consider using longitudinal studies that
follow participants over an extended period. This approach would help reveal how
fluctuations in EI affect language learning outcomes and clarify the direction of the
relationship between EI and EFL proficiency.
9. Conclusion
This study reveals a strong positive link between Emotional Intelligence (EI) and English as a
Foreign Language (EFL) proficiency among technical graduate students. The findings suggest
that various aspects of El—such as self-awareness, social skills, adaptability, stress
management, and overall emotional well-being—are crucial in helping students learn and use
English more effectively. These emotional skills play a key role in how well students engage
with and master the language, indicating that EI is an essential component of successful
language learning.
Given these results, it is recommended that EI development be integrated into EFL curricula.
rephrase the sentence Focusing on strategies to boost EI allows educators to better support
students' emotional and linguistic development. Additionally, enhancing teacher training to
include EI development can further improve the overall language learning experience for
students, leading to better outcomes in language proficiency.
However, to gain a comprehensive understanding of the connection between EI and EFL
proficiency and to develop effective strategies for integrating EI into language education, more
research is needed. Future studies should aim to uncover the underlying mechanisms that link
EI with language proficiency and develop targeted interventions. This will offer deeper insights
into how EI can be effectively used to enhance language learning and guide the creation of
more refined educational practices.
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